
Relationships - Year 7



Theme Assembly
THEME: Relationships 

ASSEMBLY TITLE: Angel of Peckham - Camila Batmanghelidjh

INTENDED OUTCOMES:  
For students to consider the work of Camila Batmanghelidjh, founder of Kids company
For students to consider the importance of a sense of family and the importance of relationships in 
our lives.

RESOURCES:  
Secondary assemblies for SEAL - 40 ready to deliver assemblies on inspirational people
Brian Radcliffe - Optimus Education  2008 Pages 3-6 

ASSEMBLY PRESENTATION: The assembly describes the work of Camila Batmanghelidgh 
in supporting children who are suffering with mental health or emotional difficulties due to their 
experiences of neglect or abuse. For many of these children their parents are unable to fulfil a 
parental role.

The assembly invites students to think about the effects of this on a child or young person and 
develops empathy to consider the emotional, social and physical issues that may arise. It goes on to 
reflect on what children, young people and what we all need in our lives in terms of relationships and 
the importance of significant people. 

REFLECTION: How can we build trust and support for those around us and closest to us?

How are we supported and cared for?

How could we help others?
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Taken by: Date:

Given to:

Comments:

Engagement

Reader 
Camila Batmanghelidjh is a very clever lady. She 

has a first class honours degree in theatre and 

dramatic arts from Warwick University, a masters 

degree in the philosophy of counselling and 

psychotherapy, a qualification in art therapy from 

Goldsmiths College and is a trained 

psychotherapist.

(Pause)

She is also severely dyslexic. This means that since 

childhood she’s had difficulty with reading and 

writing. Her qualifications have been gained largely 

by using a tape recorder rather than pen and 

paper.

Camila won the Social Entrepreneur of the Year 

award in 2005 and Woman of the Year Award in 

2006. She’s been called the Angel of Peckham.

(Pause)

So what has been this woman’s achievement?

Reflection

Leader
Kids Company was founded by Camila in 1996. It 

has staff working in 33 inner-city schools in 

London, a drop-in centre in Lambeth and a post-14 

educational institute in Bermondsey. Kids Company 

works with children who are suffering from mental 

health or emotional difficulties due to their 

experiences of neglect or sexual, physical or 

emotional abuse. For most of these children their 

parents are no longer able to fulfil a parental role 

in their lives. For some, the roles have been 

reversed.

Reader
What effect does such an experience have on kids?

Leader
There are two likely effects:

First, a child can demonstrate disruptive ll

behaviour at school, affecting the learning of 

other students in their class. This can lead 

either to exclusion from school or absenteeism.

Seal Key aspect Empathy

Key Stage 4 and 5

SEAL Key Aspect: empathy

Summary:
In this assembly students are encouraged to consider the 
work of camila Batmanghelidjh, the founder of the charity 
Kids company.

Resources:
l reader.

The angel of Peckham
Camila Batmanghelidjh
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The angel of Peckham

Second, and in a sense more concerning, a ll

child can shut down his or her ability to feel. 

They become emotionally cold and find it 

very difficult to make relationships. If they do 

feel an emotion it’s either anger or frustration. 

They’ve been robbed of their childhood. 

These are the kind of kids most adults avoid.

Reader
Isn’t it a popular view to say that, since it’s the 

parents’ fault, then the parents should be held to 

account? If they won’t take responsibility then they 

should be punished.

Leader
Camila would not agree with that view. Since these 

parents cannot cope with the role of parenting it’s 

not relevant to try to force them. What these 

children need is another kind of parent, and that’s 

what the staff at Kids Company try to provide.

Reader
How can an organisation be a parent? 

Leader
Camila starts not with the organisation but with the 

child. She knows herself what it means to be 

robbed of your childhood. She was born into a 

wealthy family in Tehran, the capital of what is 

now Iran. She was sent to public school in 

England, but the Iranian revolution took place 

while she was here and her parents were arrested. 

Her family’s property was seized and everything 

she identified as home was destroyed. Her sister 

committed suicide because of fear that their father 

would be executed. Camila has never been able to 

return home.

The children she works with in Kids Company 

above all need to connect with adults who can 

give them the experience of being parented. This 

first of all means affording them some respect, 

protecting and honouring their right to a 

childhood. She believes it’s not possible to expect 

them to act responsibly when they haven’t been 

given moral and emotional role models, when they 

haven’t had someone to look up to. At Kids 

Company Camila hopes that children can cross a 

bridge and build relationships of empathy and 

attachment with adults they can trust.

Response

Reader
What is empathy?

Leader
Empathy is a very special skill. It means first of all 

recognising that other people are going through 

experiences similar to those you’re going through. 

That’s a two-way process. On the one hand you can 

draw inspiration from the way they’re tackling it. On 

the other hand you can stand alongside them and 

show that they’re not alone. Sometimes all that is 

needed is to know you’re not on your own. Second, 

empathy means using your imagination to walk in 

someone else’s shoes, trying to feel what they’re 

feeling and understand what they’re going through. 

Camila works through empathy with the children 

in Kids Company. She doesn’t try to judge them or 

their families. She tries to make available a bridge 

so they can come to her and be parented. 

You are too young to parent one another. You 

haven’t the experience, yet. When you do plan to 

have a child, remember that you’ll be the most 

important person in that child’s life, hopefully 

together with your partner. You are the ones who 

create the space for them to be a child and learn 

from your example. I hope it’s a good one. 
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What can you do for one another now? Try this – 

when someone is in a mood, has a strop, becomes 

aggressive, withdraws from the group (you know 

the kind of behaviours I’m talking about), don’t 

judge them or reject them. Instead, try to walk in 

their shoes, imagine what they’re going through, 

build a bridge for them to come to you. Probably, 

what they need more than anything is time and 

space with someone they can trust.

Meditation/prayer

Think about the words of this response.  

Make it your own prayer if you wish.

May I be a calm space, where there is no 
judgement or rejection.

May I be a builder not a destroyer of bridges.

May I be a friend.

May I walk in other people’s shoes.

Amen

Leading questions

1. Should parents always be responsible for 

the behaviour of their children?

2. At what age does a child become an adult?

3. What is childhood for?

4. Can we regain a lost childhood?

Something to do

The government proposes the introduction of 

parenting classes.

Draw up a syllabus of the key skills a parent 

needs to learn.



Relationships
Thought for the week

Who do I believe 
I am?



Relationships
Thought for the week

All people in the 
world are  

connected as  
human beings.



Relationships
Thought for the week

The relationships 
in my life  

become a part 
of who I am.



Relationships
Thought for the week

When my  
relationships are 
balanced I feel . . .



Relationships
Thought for the week

Relationships  
can grow  
stronger 
through  

resolving conflict.



Relationships
Thought for the week

A true friend  
is like a star;  

you can’t always 
see them but 
you know they 

are there.
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Overview of Lessons

Theme: Relationships Year: 7

Lesson Title Intended Learning Outcomes

1. I am . . . • I know that I am a unique individual and can 
think about myself on many different levels 
(P.2.1.f) (SEAL 1)

• I am able to reflect upon the characteristics 
and attributes of myself and others (SEAL 1)

2. Relationship Web • I can reflect on the different relationships I 
have and recognise why they are special to 
me. (P 1.4a, P1.4c) (SEAL 5)

• I understand the importance of different 
relationships and can appreciate that we all 
experience relationships in a unique and 
individual way (P 1.4a) (SEAL 5, 44)

3. Connections • I understand that all relationships are 
individual and unique (P1.4a, P1.4c,) (SEAL 1)

• I understand that relationships can change 
due to different experiences and situations  
(P 1.1c,)

• I can recognise how I have coped with change 
in my relationships (P3.c,) (SEAL 7)

4. Relationship Mobiles • I can communicate well with others, listening 
to what they say as well as expressing my 
own thoughts and feelings (SEAL 39)

• I can use my ideas about relationships to 
create a hanging mobile (P.1.4a, P1.4c)  
(SEAL 39, 45)

• I can reflect on my skills of working with others 
( P2.1f), (SEAL 43)

5. Friendship Conflicts • I understand how our feelings can affect our 
thoughts and behaviours (P1.4.a, P1.4c) 
(SEAL 40) 

• I know some ways to resolve some of the 
arguments or conflicts I have with friends      
(P2.3a, P2.3c,) (SEAL 47, 49)

• I can make, sustain or break friends without 
hurting others (P2.3a, P2.3c) SEAL 47, 49, 42)

6. Celebration of Relationships • I understand what makes a relationship 
special ( P1.4a, P1.4c)

• I understand the importance of celebrating my 
relationships (SEAL 5)

End of Theme Product/ Project Outcome:

A relationship celebration ritual 



YEAR GROUP:7 LESSON 1 TERM: Spring
THEME: Relationships - ‘I am . . .’

LEARNING INTENTION/’I’
I know that I am a unique individual and think about myself on many different levels
I am able to reflect upon the characteristics and attributes of myself and others

VOCABULARY
Characteristic, attribute, personality, self, identity, representation, symbol.

RESOURCES 
• Clay - small piece for each student

TEACHING/LEARNING ACTIVITIES 

Engagement 

As the initial lesson for this unit it is important to establish the ground rules or group charter to 
ensure that there is a safe, secure and supportive atmosphere for everyone and that all contributions 
are valued and respected. These could include an agreement to respect each other, to respect 
confidentiality and to allow all their chance to participate.

As an opening activity ask the students to write down individually answers to the following:

If I were a car I would be……

If I were a song I would be….

If I were an animal I would be…..

If I were a bird I would be…..

If I were a country I would be…..

If I were a vegetable I would be……

Discuss with a partner/ question each other about the significance of your choices. Do your answers 
say anything about you, your characteristics, your personality etc.

Core Activity

Take the students through the following guided visualisation. 

Create a calm, quiet and reflective atmosphere in the classroom. Ask the students to close their 
eyes and to imagine a tree in their mind’s eye. Where is the tree? What sounds are there around the 
tree….. what is the season and how, if at all, is that affecting the trees appearance? Are there any 
smells that you are aware of in relation to your tree? Is there anything else near the tree? How is it 
making you feel?

Then ask the students to open their eyes and to share with a partner what their tree looked liked, eg. 
with or without leaves, in summer/winter, spindly, stumpy, tall, with other wildlife around or not??

Each partner then asks the describer if their tree is similar to them in any way in terms of 
characteristics and the students can use the following sentence stems to reply: ‘I am like my tree 
because……’ ‘I think your tree is like you because…’ 

Once the students have had a discussion and begun to think about their own characteristics 
through the symbolisation of a tree, ask them to jot down the core characteristics or any symbols 
or representations that this visualisation has stimulated. Then, by focusing on one core aspect of 
themselves that came through in their discussion or thoughts ask them to represent that aspect using 
clay.

Design brief:

Use clay to make a symbolic representation of self.

It needs to have small dimensions – 5cm squared as it is ultimately to form the central piece to a 
hanging mobile that they will be working on over the next few weeks.

Plenary

In a circle each student to share a sentence based on their reflections and thought processes in this 
lesson using one of the following or the most appropriate sentence stem.

I am....

I am like a (eg.stone, or twig) because….

I am (eg spindly) like a……

I am (eg patient) like….

Creative
thinkers

Generate ideas  
and explore  
possibilities



KEY QUESTIONS

What characteristics do I have?

How do I know who I am?

What characteristics or personal attributes do I 
have that affect who I am?  

AFL

Talking partners to reflect, share question.

Process of clay making and reflection on qualities 
or attributes.

DIFFERENTIATION

Based on outcome and engagement

CROSS CURRICULAR OPPORTUNITIES

Art

Design

Literacy

NOTES

This is intended to be a thoughtful and thought provoking session. It is important that the ground 
rules are supportive and respected by all and that a circle time approach is used to create a sense of 
togetherness, mutual respect and value.

Ask the students to bring with them next time approximately ten natural objects, again small in 
dimension, such as a stone, shell, feather, twig, pebble, etc. It is advisable for the teacher to also 
bring a supply of different natural items.



YEAR GROUP:7 LESSON 2 TERM: Spring
THEME: Relationships - Relationship web

LEARNING INTENTION/’I’

I can reflect on the different relationships I have and recognise why they  
are special to me

I understand the importance of different relationships and can appreciate that we  
all experience relationships in a unique and individual way

VOCABULARY
Relationship, closeness, family, friend, characteristic, attribute, personality, self, identity, 
representation, symbol, quality.

RESOURCES 
• String or wool ball
• A range of natural objects – shells, pebbles, twigs, feathers, leaves etc.  
(students should also have brought some of these objects with them).

TEACHING/LEARNING ACTIVITIES 

Engagement 

Remind students of the ground rules or group charter from the previous week.

Relationship web

With everyone stood in a circle, the teacher keeps hold of the end but passes the ball of wool or 
string to someone in the group saying how they are connected to that person, eg. I am connected to 
…. because we both have blue eyes, or because we are both kind, or… that person then hold onto 
the piece of wool or string that they can but passes the main ball to someone they have a connection 
to and this continues until all students have had a go and have found someone they are connected to 
and have said why.

It is important to draw out from the students what skills or key messages that the game enables. eg. 
That we are all connected in some way and all have a relationship of some sort with others.

Core Activity

Reinforce the need for a calm, quiet and reflective atmosphere for this activity.

Give each student an A3 piece of paper and their clay figure from last week. Ask them to place the 
clay figure on the paper.

Then ask the students to think about the person who is closest to them or who they have the closest 
relationship with (could be a family member or friend) and to choose an object from the selection they 
have brought with them as a representation of this special person. Ask them to place the object onto 
their paper where they feel it should be in relation to them. If the students want to at this point they 
can share with a supportive partner who this person is and what one of the characteristics of this 
person is.

With the remaining natural objects do the same for 3-8 more people they have a relationship with.

When they have placed their stones/shells /objects on the paper ask them to draw around them and 
to then write in the names of the people they have represented in the relevant space to show who it 
represents. Then give each student a pouch/ coloured envelope to keep all of their objects in which 
they need to put their name on. 

Plenary

With all the students sat in a circle allow time for quiet reflection on what you value most about the 
people in your relationship web.

We suggest that you play music in the background which relates to Native American Indians to set 
the mood and to promote a sense of reflection.

KEY QUESTIONS

Who are the closet people to me?

Who do I have the closet relationships with?

What are the qualities or attributes of those 
people who are special to me and how do they 
affect me?

How do I feel about those that are closet to me?

How are each of my relationships special and 
unique?  

AFL

Talking partners to reflect, share, question.

Relationship webs that show the reflective 
process.

Creative
thinkers

Connect their own  
ideas and  

experiences in  
inventive ways



DIFFERENTIATION

Based on outcome

CROSS CURRICULAR OPPORTUNITIES

Art

Design

Literacy

NOTES

This is intended to be a thoughtful and thought provoking session. It is important that the ground 
rules are supportive and respected by all and that a circle time approach is used to create a sense of 
togetherness, mutual respect and value.



YEAR GROUP:7 LESSON 3 TERM: Spring
THEME: Relationships - Connections

LEARNING INTENTION/’I’

I understand that all relationships are individual and unique

I understand that relationships can change due to different experiences  
and situations

I can recognise how I have coped with change in my relationships

VOCABULARY
Relationship, family, friend, change, loss, unique, special, close, divorce, separation.

RESOURCES 
• Relationship web and objects from previous lessons

TEACHING/LEARNING ACTIVITIES 

Engagement 

With all students in a circle, facilitate the following circle activities:

There is a chair on my right and I’d like…… to sit in it (have an additional chair placed in the circle to 
allow for the movement.

Stand up and change places if……… (eg. You like football, you have a dog, you have blue eyes, you 
have a younger brother…. etc.)

Complete the circle round…..I have a special relationship with…… because……

Core Activity

Using the objects from their pouch/ envelope ask students to recreate their relationship web from last 
week.

Each student is then encouraged to look at their relationship web and to think about one of those 
relationships. Ask them to think about how they link with that person and if they were to draw a line 
to connect that person to them what would that line look like? Would it be a thick, strong line, a 
curved line, a dotted line, what colour would it be? Ask them to draw in that link or that connection 
and to write one word along it that describes their link to that person and how they feel about that 
relationship. Then complete their web connections.

Activity two – Have another look at your relationship web and think about if there has been a time 
when it might have been different. Has there been a change in your life when a relationship has 
changed, either become stronger or less strong? Are there people in your life that might have been 
in your relationship web a while ago who are not there now? What is the change that may have 
happened? Or is there someone else that you have begun to think about who you would like to place 
on your web? Share your thoughts with a partner if you would like to.

If time, begin to plan how you might make your relationship web into a 3D hanging mobile which will 
be the core part of next lesson.  

Plenary

Ask the students to share their reflections or thoughts about what they have been exploring about 
their relationship web and the different relationships they have.

Pull out the key learning and messages such as:

All people in our relationship webs are important

Relationship are diverse and individual 

Each relationship is different and unique and affects how we feel about those people in our lives.

Relationships can change and grow stronger, become less strong.

Sometimes we experience loss in our relationships eg. Losing a friend or family member because 
they move away, because they may die, because we develop stronger relationships with others that 
become more significant at different times in our lives.

Importantly though, all our relationships are unique and special and remain with us in our lives and 
memories.

Reflective
learners

Evaluate experiences  
and learning  

to inform  
future progress



KEY QUESTIONS

Who do I have the closet relationships with?

What are the qualities or attributes of those 
people who are special to me and how do they 
affect me?

How are each of my relationships special and 
unique?  

What changes have there been in my 
relationships?

How have I coped with those changes and how 
have any of those changes affected me?

AFL

Talking partners to reflect, share, question.

Relationship webs that show the reflective 
process.

DIFFERENTIATION

Based on outcome

CROSS CURRICULAR OPPORTUNITIES

Art

Design

Literacy

NOTES

This is intended to be a thoughtful and thought provoking session. It is important that the ground 
rules are supportive and respected by all and that a circle time approach is used to create a sense of 
togetherness, mutual respect and value.

Be very aware and mindful of the potential sensitivities around change in relationships especially if 
the change involved loss such as bereavement or a painful distance. Be aware of student reactions, 
emotions and ensure that any they are supported and valued.



YEAR GROUP:7 LESSON 4 TERM: Spring
THEME: Relationships - Relationship mobiles

LEARNING INTENTION/’I’

I can communicate well with others, listening to what they say as well as  
expressing my own thoughts and feelings

I can use my ideas about relationships to create a hanging mobile

I can reflect on my skills in working with others

VOCABULARY
Team work, collaboration, cooperation, relationships, mobile, balance.

RESOURCES 
• Twine, string, sticks, scissors, shells, stones, feathers, glue,
• SEAL and collaborative group work sheet - 5.4.2

TEACHING/LEARNING ACTIVITIES 

Engagement 

Ensure that there is enough space for this activity with chairs and tables pushed back.

Ask students to quickly get into threes and to make a shape that only has four body parts on the 
ground (eg. hand, foot, bottom, knee)

Then ask them to get into fours with three body parts on the floor

Then fives with seven body parts on the floor

Draw out the key skills that they need to use and develop for this activity – team skills, cooperation, 
listening, reasoning, coordination, balance.

Core Activity

Share with the students’ pictures of, or preferably real hanging mobiles and draw out the message 
from the engagement activity of ‘Balance’. When they make their own relationship web mobile they 
have to make it balance.

Reflect with the students on the message of balance and that when any one relationship is out of 
balance it can impact on the others and how we feel within ourselves. Therefore the metaphor of 
balance for the mobile is also important about how we feel within our various relationships.

The students then make their own mobile using the natural objects from their pouch/envelope that 
they started with, their ‘clay self representation’ and the initial 2D relationship web. The students re 
create the paper web into a 3D hanging mobile form that is a symbolic and meaningful representation 
of the key relationships in their lives. The students need to work in groups to plan and problem solve 
how they are going to connect the objects and how they can make the mobiles balance and then 
they help each other in making their own individual relationship web mobile.

Review and reflection of the task and the group problem solving process. Use the SEAL and 
collaborative group work review sheet 5.4.2 as a guide and as a reflective tool for each group to think 
about how they worked together, shared ideas and then came up with their own individual mobiles.

Reflect on the following questions:

How did my relationships with other people in the class enable me to make my mobile? Who did I 
work with? Why did I choose to work with those people? Who did I not choose to work with and why?

Plenary

Each student shares one element of their reflection about relationships with their class mates.

Key message: We need relationships on a number of different levels.

We develop connections with people through our relationships.

KEY QUESTIONS

How did my relationships with others in the class/
group help me to make my mobile?

What characteristics of myself and others enable 
me to work with others? 

How do I fit/balance amongst my own relationship 
web?

AFL

Group discussion to reflect, share, question.

Relationship mobiles – process and product.

DIFFERENTIATION

Based on outcome

Team 
workers

Collaborate with others  
to work towards  
common goals



CROSS CURRICULAR OPPORTUNITIES

Art

Design

Literacy

NOTES
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Reading 5.4.2 

SEAL and collaborative group work

Collaborative small-group work has a very important part to play in the development of social 
and emotional skills. Not only is it an effective pedagogical approach that can encourage the 
explicit and focused learning of the skills but also it provides an opportunity for the pupils to 
practise social and emotional skills as they learn the knowledge, skills and understanding 
associated with other subject areas. 

The Year 7 resource provides a number of small-group challenges. These provide examples 
of how collaboration might be used to promote a range of skills. The approach is consistent 
with Pedagogy in Practice: Unit 10: Group work. SEAL challenges rely upon pupils working 
collaboratively to either develop a product or prepare and deliver a presentation. Written 
instructions are provided with clear and explicit criteria for successful completion of the task. 
They are written carefully to allow sufficient flexibility for pupils to be creative and take joint 
responsibility for their work. Pupils are encouraged to use their strengths and preferences and 
this requires the group to discuss, plan and negotiate together. 

An example of how collaborative group work might be used

Collaborative group sessions will usually start with a short starter activity to encourage thinking 
or prepare the pupils for learning. The topic for the group work will then be introduced. This 
might involve pair work, another type of activity or it might involve reminders about learning from 
a previous session (e.g. a community of enquiry, see Reading 5.4.3, or an experiential learning 
opportunity). Reminders about the process of group work and the skills of working together 
will be given at an appropriate level depending upon skills and experience of the pupils. Key 
attributes of an effective group might be displayed on a poster in the classroom or written up on 
the flipchart or whiteboard. 

A challenge sheet will be distributed to groups so that they can read and discuss it before the 
teacher questions the class to check their understanding and agree what the success criteria 
for the challenge might be. These will usually be written up on the flipchart or whiteboard with 
additional criteria about the quality of the group processes. It will be important to emphasise the 
time that will be allowed for both preparation and presentation. 

The groups will work independently, supported by adults, when requested. Facilitative 
questioning might sometimes be necessary to help the group work effectively. If agreement 
cannot be reached in a group the facilitator will encourage the group to negotiate and come 
up with their own solutions. Sometimes it will be necessary for the group to fail to complete a 
challenge. In most cases additional time should not be provided so that pupils are faced with the 
consequences of their actions. 

An opportunity should be given for all groups to present their work. Groups should give 
feedback to each other. Inexperienced groups might provide two positive things about the work 
while more experienced groups, where trust has been developed, might provide two positive 
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aspects and an area for improvement. Reference to the agreed criteria should be the focus of 
the feedback. Groups should also give feedback about their own work including about how well 
the group worked together. 

After some selected challenges it will be important for time to be provided for more detailed 
reflection about the quality of their group processes. This might involve the use of a self-
assessment tool about the effectiveness of group processes. Two examples are provided 
below.

Group work self-review (version 1)

1 = not really 10 = all the time

Not at all Very successful

How successful were we with the challenge? 1 2 3 4 5 6 7 8 9 10

How well did we keep going to get the challenge done? 1 2 3 4 5 6 7 8 9 10

Did we listen to everyone’s view/point? 1 2 3 4 5 6 7 8 9 10

How well did we express our ideas? 1 2 3 4 5 6 7 8 9 10

Did we develop ideas even if they were not our own? 1 2 3 4 5 6 7 8 9 10

How well did we stand up for what we believed in? 1 2 3 4 5 6 7 8 9 10

Did we discuss different viewpoints before making a 
decision?

1 2 3 4 5 6 7 8 9 10

How well did we negotiate and resolve any 
disagreements?

1 2 3 4 5 6 7 8 9 10

How well did we allocate roles and responsibilities? 1 2 3 4 5 6 7 8 9 10

Did we make everyone feel comfortable and valued in 
the group?

1 2 3 4 5 6 7 8 9 10

We were really good at:

We could work on next time:
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Collaborative group work self-review sheet Year 7

Fully 
disagree

Partly 
disagree

Not 
sure

Partly 
agree

Fully 
agree

We all felt good about being in our group. 1 2 3 4 5

We planned to challenge well and agreed what 
we needed to do first and what to do next. 

1 2 3 4 5

We thought about the decisions we made and 
thought through the consequences of our ideas. 

1 2 3 4 5

Everyone had their say in the group and was 
listened to.

1 2 3 4 5

We chose an idea that everyone was happy 
with even when people had different ideas.

1 2 3 4 5

Everyone understood their roles. 1 2 3 4 5

Everyone carried out their roles. 1 2 3 4 5

When we didn’t understand something we felt 
okay about asking a person to explain again. 

1 2 3 4 5

When we didn’t agree with each other we gave 
each other a chance to explain why they didn’t 
agree. 

1 2 3 4 5

It felt okay when we didn’t agree with each 
other.

1 2 3 4 5

We spoke to each other in a way that helped us 
to make good choices. 

1 2 3 4 5

We spoke to each other in a way that made us 
feel comfortable and was appropriate to use at 
school. 

1 2 3 4 5

References

Department for Education and Skills (2004) Pedagogy in Practice: Unit 10: Group Work. 
London.



YEAR GROUP:7 LESSON 5 TERM: Spring
THEME: Relationships - Relationship conflicts

LEARNING INTENTION/’I’

I understand how our feelings can affect our thoughts and our behaviours

I know some ways to resolve some of the arguments or conflicts I have with friends

I can make, sustain or break friends without hurting others

VOCABULARY
Friendship, falling out, making friends, thoughts, feelings, behaviours, solutions, 
resolution, arguments, qualities.

RESOURCES 
• Friendship scenarios- Making the links handout

TEACHING/LEARNING ACTIVITIES 

Engagement 

Introduce the circle game ‘Who started the motion’ ( Like wink murder but with an action, so the 
detective goes out of the class whilst the person who is to start the motion is chosen, they then begin 
a movement when the detective is back in, eg, clap, scratch face, rub knee and the rest of the group 
copies it and they then change the movement without the detective seeing and everyone then copies 
etc.  The detective then has three guesses to work out who is starting the motion.

Circle round – A good friend is someone who……..

Talk to the students about how friendship is important and the qualities that they have brought out in 
the round, eg. Trust, listens, cares, have fun with etc.

Talk about how we all need friends and how it feels having friends.

Explain how inevitably we have disagreements with our friends and ask students to share ideas 
about why we might fall out with a friend and how that feels

Core Activity

Remind the students of the link between how we feel, what we think and how we behave or what we 
do and highlight this by using a scenario such as:

You find out at school that your closest friend went out with two of your other friends last night without 
inviting you. 

Elicit from the students how you might feel, what you might think and how you might behave and flip 
chart the ideas.

In groups the students look at the handout ‘Friendship scenarios – making the links and fill in the 
thoughts, feelings, and behaviours that might occur. Ask them to leave the last column; possible 
solutions until later.

Feedback ideas

In groups choose one of the scenarios or one of your own and think about how you might be able to 
find a solution or to resolve it in a way that all parties feel happier. Role play or present your ideas to 
share back with the class.

Plenary

Share ways you have managed to resolve difficulties with friends in the past.

Share thoughts about why we do fall out with people and how that affects our relationships.

Share ideas about how we are able to sustain our friendships.

KEY QUESTIONS

What are the qualities and attributes you look for 
in a friend?

What are the feelings we experience when we fall 
out with friends?

How important is it for us to make up with a friend 
after an argument?

What ways do we have of resolving difficulties or 
becoming friends again? 

How are we able to break friends without hurting 
others?

What can we do to sustain our friendships?

AFL

Group discussion to reflect, share, question.

Role play scenarios.

Independent 
enquirers

Explore issues,  
events or problems  

from different  
perspectives



DIFFERENTIATION

Based on outcome

CROSS CURRICULAR OPPORTUNITIES

Drama

Literacy

NOTES



Friendship Scenarios - Making the links

Situation Thoughts Feelings Behaviours Possible solutions

You find out that your 
best friend went out 
last night with two 
other friends without 
including you

You borrow a friend’s 
DVD and when they 
asked for it back you 
said you would bring 
it back when really 
you had lost it. Now 
the friend is angry 
with you. 

Your boyfriend/
girlfriend starts going 
out with your best 
friend.

You feel angry with 
your friend because 
they said you were 
a swot in maths and 
other people in the 
class laughed at you.

Write your own 
situation



YEAR GROUP:7 LESSON 6 TERM: Spring
THEME: Relationships - Celebration of relationships

LEARNING INTENTION/’I’

I understand what makes a relationship special

I understand the importance of celebrating my relationships

VOCABULARY
Relationship, friendship, celebration, connection, symbol, representation, value.

RESOURCES 
• Music
• Youtube clip - www.youtube.com/watch?v=0S-xjql_pE8  
• Photos of native American rituals and celebrations

TEACHING/LEARNING ACTIVITIES 

Engagement 

As a group brainstorm the word relationships – what associated words connect with the term 
‘relationships.’

Share with the students the idea of the tree of life and the idea of a native American ritual that 
celebrates, life and relationships.

Use pictures and the youtube clip www.youtube.com/watch?v=0S-xjql_pE8 to share the idea of 
holding something sacred and celebrating through ritual, something that is special.

Core Activity

Share with the students that you are going to create a relationship celebration using their relationship 
mobiles and that they are going to be hung up in a tree in the school grounds as an artistic display 
that celebrates the idea of relationships and our own interpretation of them.

As part of the celebration the students in groups are to prepare a poem, dance or song to reflect the 
key messages that they have thought about through this unit and they can then perform them as part 
of the celebration.

Groups prepare their poem, song or dance and have them ready to perform at the end of the 
session. 

The celebration can then be performed outside and whilst the mobiles are hung and fixed into a pre 
arranged tree in the school grounds.

Plenary

Students can share through a circle round the key messages about relationships that they have 
thought about through this unit.

KEY QUESTIONS

Who do I have the closest relationships with?

What are the qualities or attributes of those 
people who are special to me and how do they 
affect me?

What are the qualities and attributes you look for 
in a friend?

What are the feelings we experience when we fall 
out with friends?

What can we do to sustain our friendships?

AFL

Group reflection, discussion.

Group poems, songs, dance.

DIFFERENTIATION

Based on outcome

CROSS CURRICULAR OPPORTUNITIES

Drama

Music

Dance

Literacy

Creative
thinkers

Connect their own  
and others’ ideas and  

experiences in  
inventive ways



NOTES

It may be advisable to have pre arranged hanging the mobiles in one of the trees in the grounds and 
also arranging a way of permanently fixing the mobiles in to the tree. A care taker or other member of 
staff may be able to help in fixing the mobiles as part of the celebration.
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Relationships 
Year 7
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programme of study on Relationships
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